International Journal of English

and Literature (IJEL)

ISSN(P): 2249-6912; ISSN(E): 2249-8028
Special Edition, Jun 2014, 53-58

© TIPRC Pwt. Ltd.

TRANS
STELLAR

= Journal Publications = Research Consultancy

PROMOTING INTEGRATED LANGUAGE LEARNING THROUGH DICT OGLOSS

MEENAKSHI RAMAN
Professor & Head, Department of Humanities andé@@&tiences, BITS Pilani, K K Birla Goa Campus, Jadia

ABSTRACT

Why do we learn a language? The obvious answeitdscommunicate in that language”. We communicate
through words, signs, symbols and other nonverkedme and such communication involves any of /hadl four basic
language skills: listening, speaking, reading andtivg. Many a time, we use more than one skill. the primary
objective of language learning is to communicatéhwvathers, it would be beneficial and meaningful pimvide an
integrated learning experience to our studentseratian teaching only one language skill at a tifreachers of English
take recourse to the Task Based Instruction (T@bntent Based Instruction (CBI), etc., in teachiirglish. While these
approaches have their pride of place in the dofauglish Language Teaching (ELT), many teachergeir¢o implement
the integrated language teaching and learning éir ttlassrooms. This paper brings out an importaathing tool,
namely, Dictogloss, for promoting integrated larmgpidearning. Dictogloss is a classroom activity kel the learner
reconstructed a text dictated by their teachero Alsown as dicto-comp, this important tool combities processes of
dictation and composition. The paper discussesntpertance of dictogloss for encouraging integrdatjuage learning

and also provides practical guidelines to conduistdctivity in ELT classrooms.
KEYWORDS: Task Based Instruction (TBI), Content Based Ingitouc(CBI), Dictogloss, ELT Classrooms

INTRODUCTION

Integrated Language Learning

As we use English in an integrated manner in mb#tecommunication contexts, it's beneficial ietanguage
is learnt involving more than one language skiflame of the skills are generally integrated in thess rooms.
For instance, the reading comprehension tasks vusvinitegration of reading and writing. Howeverwié can integrate
speaking and listening along with the other twdlskihe task may become more interesting and extsdble the teacher to
save time on looking for independent resource rate®xford Rebecca (2001) compares the procesELdf to the
weaving of a tapestry. Besides the four strandsehima learner, setting, relevant language—oth@nds consisting of
the four primary language skills, namely, listenisgeaking, reading and writing are very crucial lfmguage leaning.
Of course , several other strands such as vocabslaelling, pronunciation, etc., also composetépestry of ELT. When
all the four skills are interwoven during instractj the skill strand of the tapestry leads to optirkSL/EFL
communication. When we teach English by integgpii the four language skills, we adopt the intégd approach to
ELT whereas if we teach these skills independentlg, resort to the segregated approach. It is atsmwvk as the
language-based approach as the language itséieigotus of instruction and such instruction doets emphasize on
learning for authentic communication. While diséngs the segregated language Mohan (1986) mentions,
“In the segregated-skill approach, the masteryisdrdte language skills such as reading and spgékiseen as the key to

successful learning, and language learning is &fyiceparate from content learning”. This is cangrto the integrated
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way that people use language skills in normal comication, and it clashes with the direction in whlanguage teaching
experts have been moving in recent years. Posséddghers think it is easier to use segregatets$ sipproach: separating
writing from speaking or listening from reading.ejhmay also feel that it is difficult to concen&ran more than one skill
at a time. Peregoy and Boyle (2001) feel that o#egregated skill ESL / EFL classes present instrudn terms of
skill-linked learning strategies, listening stragsy speaking strategies and writing strategies.ifigtance, activities such
as guessing meaning based on context, breakingtenee or word down into parts to understand mepmtc., are used
in classes. According to Oxford (1996) “many stgiéds, such as paying selective attention, selfemtalg, asking
questions, analyzing, synthesizing, planning, aretlipting, are applicable across skill areas.” Camrstrategies help
weave the skills together. If teachers can imptbedr students’ learning strategies in one skiflaathey can often enhance

the students’ performance in all language skills

Integrated-skill instruction falls under two cateigs: Content Based Instruction (CBI) and Task Base
Instruction (TBI). The first of these emphasizegrieng content through language, while the secorebses doing tasks
that require communicative language use. By usindjvarse range of materials, textbooks, and teduies, these
methods can benefit the ESL or EFL classroom. @Bblves students practicing all the language skillsa highly
integrated, communicative fashion while learningteat such as science, mathematics, and sociaéstu@BI is valuable
at all levels of proficiency, but the nature of tantent might differ by proficiency level. For begers, the content often
involves basic social and interpersonal commurocaskills, but later, the content can become irgiregy academic and
complex. CBl may be classified into three typesntl-based, adjunct, and sheltered (Scarcella & r@xf2992).
The theme-based model integrates the language skills into the study ahe@me (e.g., urban violence, cross-cultural
differences in workplaces, natural wonders of tharldy or a broad topic such as change). The themst e very
interesting to students and must allow a wide Warief language skills to be practiced, always wih aim of
communicating about the theme. This is the mostulsad widespread form of CBI practiced in EFL/LE®aching.

In the adjunct model, language and content courses are taught sepabatebre carefully coordinated. In tiskeltered
model, the subject matter is taught in simplified Engliatiored to students' English proficiency lev€loming to the TBI,
students participate in communicative tasks/ atdiwiin English. Tasks are defined as “activitieattcan stand alone as
fundamental units and that require comprehendingdycing, manipulating, or interacting in autheriioguage while
attention is principally paid to meaning ratherrtHfarm.” (Nunan, 1989). In this type of instructjadam work is often
used to increase student interaction and collalboraFor instance, students work together to createdvertisement,
prepare an article for campus magazine, enact sdeom a play, or take part in other joint task8l Tan be used for
developing proficiency in English at all levels tlyh, of course, the nature of the task varies fom@ level to the other.

Tasks become increasingly complex at higher prficy levels.

Oxford (2001) observes, “The integrated-skill agmtm as contrasted with the purely segregated appyo
exposes English language learners to authenticégeand challenges them to interact naturallpéddanguage. Learners
rapidly gain a true picture of the richness and glexity of the English language as employed for msamication.”
In addition, this approach stresses that Englishoisjust an object of academic interest or meeekey to passing an
examination; instead, English becomes a real mehimderaction and sharing among people. In faat|lows teachers to
track students' progress in multiple skills at #ane time besides promoting the learning of reatesd. Finally, the
integrated-skill approach whether it uses CBI of ®Bsome hybrid form, can be highly motivatingstodents of all ages

and backgrounds.
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Dictogloss / Dicto-Comp

Coined by an Australian Ruth Wajnryb, the term Bgtbss refers ta form of dictation, in which the students
hear and reconstruct the whole text rather than doing so line by line (Wajnryb 1990). It is a classic teaching technique
where we are required to reconstruct a text bedisty and noting down key wordsictogloss is useful in that learning
becomes an active involvement and that it stimalatetivation, which can be used as a pre-readitigity¢c to present
grammar and vocabulary, to name a few examplds. dttask-based activity / procedure enabling sttedéo use their
grammar and vocabulary resources to reconstrueixaand get to know their shortcomings and needi® dim of
Dictogloss is not to create the replica but a teith the same content and grammatical and lexicaliacy. In its aim,
Dictogloss differs from the traditional dictationhere learners are required to reproduce the dittigt. In fact,

dictogloss is also known as Dicto-comp, a combamatf dictation and composition.

Dictogloss combines four skills as listening ski#ading skill, writing skill and speaking to hedfudents make
their own text in learning foreign language (Riadswand Richard 2009) . It can be used as a langeaghing technique
used to teach grammatical structures, in which esited form small groups and summarize and recoristauc
target-language text. It is often regarded as dipheilskills and systems activity. Learners practistening, writing and
speaking (by working in groups) and use vocabulgrgmmar and discourse systems in order to comfitetéask. First,
the teacher prepares a text that contains exaroplié® grammatical form to be studied. The teachads the text to the
students at normal speed while they take notesleBta then work in small groups to prepare a summohtheir work
using the correct grammatical structures, and lfingdich group presents their work to the rest efdlass (Rod 2003).
Dictogloss activities encourage learners to foaushe form of their language while also being baisedommunication,
and are used in task-based language teaching. dlie® activities have several advantages. Thegriate the four
language skills of listening, reading, speaking] amiting (Pauline Gibbons 2002). They also givedsints opportunities
to talk about both content and the language it§alfthermore, dictogloss activities are a usefuy whpresenting new
factual information to students and encourage thefisten for key points. Finally, they give suppts less confident
students, as they are encouraged to participateth@ir groups as part of the structure of the afstivi
(Pauline Gibbons 2009).

Dictogloss: Stages

Dictogloss involves four stages: Preparation, khticdion and Dictation, Reconstruction, Analysis and

Discussion. Let’s discuss one by one

Preparation: Teachers who wish to implement Dictogloss actiuityheir classrooms need careful planning and
preparation. The language of the content shoulapipeopriate to the level of students; it shouldbbappropriate length so
as to be completed in the allotted time; the tgbiculd interest the students and they should fimdeful. Considering all
these statements, we can say that selection of tefhe first step. Topics can be from domainsaé&nce, technology,
literature, history, etc. Brief biographies of emnih authors, news of recent events, world’s gréatgseches, etc., may
also be used as the content for Dictogloss. Teadtar use video CDs, Audio CDs or they themselaasread out the
text. However, if they decide to read out the téd, better to show the text or related visualspmwer point slides or

overhead projector transparencies depending umpavilable facilities.

Introduction and Dictation: At first, teachers should explain the activitytheir class. A brief introduction to the
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topic should be given so as to facilitate the leesshunderstanding of the topic. Key words in te&ttcan also be
presented. Then the rules are to be shared: thevikboe delivered twice through dictation by téac or video or audio;
students can take notes the second time; oncer#isergation of text is over, the teacher dividesdlass into teams of
three to five; the teams are asked to reconsthettéxt; the text should retain the original megnand should be

grammatically accurate.

Reconstruction: As mentioned earlier, the teams are asked togéther and reconstruct the text by pooling their
notes. At this stage the teachers should go arthanteams and help them if required. Some studaighkt have missed
some points and hence the teacher can help thenf thety look for some words teachers can providest importantly,

the teachers should set a time limit for this restarction activity.

Analysis and DiscussionThis stage is the most interesting and interacttage of Dictogloss. Two teams can be
selected and asked to present their version onenby The other teams are asked to compare thesngwith their
versions and comment on the comparison. Keeping timmind, the teacher can give chances to morageginally the

teacher once again presents the original textfiodms the class which team’s reconstruction is@ldo the original.
Integration of Skills Using Dictogloss (An Example)
The following video of 2.10 minutes on Diabetes wasd as a Dictogloss

http://www.mayoclinic.org/condition/diabetes/multdia/blood-sugar/vid-20084642

Text

Our body uses glucose for energy. Glucose metabaksjuires insulin, a hormone produced by your pEaw
Here's how normal glucose metabolism works, andtWwhppens when you have diabetes — a disease wbareébody
either can't produce enough insulin or it can't insellin properly. The food you eat consists ofethibasic nutrients:
carbohydrates, protein and fat. During digestiomergicals in your stomach break down carbohydratés glucose,
which is absorbed into your bloodstream. Your paasmresponds to the glucose by releasing insakulih is responsible
for allowing glucose into your body's cells. Whée glucose enters your cells, the amount of glugogeur bloodstream
falls. If you have type 1ldiabetes, your pancreassdt secrete insulin — which causes a builduplofage in your
bloodstream. Without insulin, the glucose can'tigt your cells. If you have type 2 diabetes, ypancreas secretes less
insulin than your body requires because your bedgsistant to its effect. With both types of diglse glucose cannot be

used for energy, and it builds up in your bloodstne— causing potentially serious health complicetio
Vocabulary: Diabetes, metabolism, nutrients, absorbed, brealndsecrete, resistant
Steps
e Learners are introduced to the text (dictogloss)
* First Time: Learners relax and listen the text
» Second Time:Learners listen to each sentence while writing iowtes

» In groups of 3-5, students redltt notes, discugbhe reconstruction. When reconstructing the tesrners orally

review the notes and brainstarkinally they writeout a reconstruction of the original text.
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e The groups then present their version sentenceritgsce to the class and verify the content agtiestriginal

As it can be seen, all the four language skills elgmistening, reading, speaking and writing aregrated in this

class room activity. Besides these skills, therlees can also expand their vocabulary skills.

CONCLUSIONS

Dictogloss or Dicto-comp, a combination of dictatiand composition and also a reconstruction agthdts many
benefits, especially since it involves the studanmatcticing all four language skills. They begin listening, followed by
note taking, text reconstruction and discussionth&t end, they will be able to practice reading g practicing such
integrated skills, students learn various aspettamguage which are authentic and which come indigain real life
communication situations. Teachers of English gahedo not come across many activities that cagage such a variety
of skills in such a short period. Hence, Dictoglabsepeated, can prove to be really effectivenBoegularly, the students
would acquire better skills in taking more produetiand useful notes, and in creating summaries ahatbetter in

structure and style.
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